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Research shows that teachers and educators receive scarce scientific evidence-based training
and tools to implement effective strategies to stop and prevent violence against LGBTI+
youth in educational institutions. Nonetheless, no data examines pedagogical contents and
training initiatives that are providing these professionals with effective strategies and skills.
This paper will cover this gap by gathering data on the impact of training workshops that
were carried out in five European countries as part of a REC programme project. These
workshops were designed to train educators in formal and non-formal contexts about sci-
entific evidence-based content aimed at reaching social impact, such as bystander intervention
and the dialogic model of violence prevention. As part of the training, they participated in the
debate of a scientific article first hand, thus engaging with direct research. The content,
organisation and instruments for data collection were co-created with relevant end-users and
researchers who engaged at different meetings in an Advisory Committee. Aimed at col-
lecting the impact of this training, 208 online pre- and post-questionnaires, and 12 semi-
structured interviews were analysed. Results show that participants gain knowledge and
confidence empowering themselves as active agents in the problem. Thanks to this co-
creative and community science approach, participants affirmed they are thinking of applying
upstander actions in their working contexts. The trust in the rigour of the content and the
interest sparked towards science are also expressed.
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Introduction

ormal and non-formal educational institutions are hostile

environments for many LGBTI+ youth who suffer violence

(Fundamental Rights Agency, 2020). The lack of evidence-
informed professional training for educators perpetuates this
situation (Oliver, 2014; Yuste et al., 2014). However, there exist
science-based educational actions that help face and prevent
violence. This study is possible thanks to decades of competitive
research projects and publications on gender-based violence and
its prevention (Flecha et al.,, 2013), LGBTI+ (Rios et al., 2022),
the bystander intervention approach (Duque et al, 2021a;
Villarejo-Carballido et al, 2019), (cyber) bullying prevention
programs (Olweus and Limber, 2010; Williford et al, 2013);
scientific teacher training (Roca Campos et al., 2021), and com-
municative methodology (Gémez et al., 2006; Gdmez et al., 2019).

This study assessed bystander intervention training to educa-
tors to stop violence against LGBTI+ youth, which started with
the research question: Does this evidence-based training on
upstander approach impact the participants, so that they are
more confident, empowered and therefore more likely to transfer
the knowledge and skills to their professional contexts? Results
help answer this question, showing quantitative and qualitative
data from Spain, Cyprus, Ireland, Denmark, and Belgium.

The author’s positionality goes in line with the communicative
methodology of research used (Gémez et al., 2019): to contribute
with scientific evidence to social impact, in this case in terms of
better lives for LGBTI+ and all youth. This approach has been
used in EC Framework Program projects such as ALLINTER-
ACT, REFUGE-ED or SOLIDUS (European Commission -
H2020, 2020-2023; 2021-2024; 2015-2018). The research team is
made up of a diverse group where there are some teachers,
professors, LGBTI+ youth and adults. From an egalitarian dia-
logue based on validity claims (Habermas, 1987) with partici-
pants, the Advisory Committee and this diverse team, hope to
best interpret reality in order to foster social transformation. This
study aims to realise goals established by society and not by
researchers, such as Sustainable Development Goals 4 and 5
about quality education and gender equality. This idea of social
impact was widely developed by Flecha (2022) and Flecha et al.
(2022) in the framework of the theoretical conceptualization of a
dialogic society.

On the other hand, our positionality in regard to gender takes
into consideration the analysis of social construction and socia-
lisation in the shaping of identities. Accordingly, Morgenroth and
Ryan (2021) affirmed that gender identity is understood as a
social process of self-categorization where non-binary people
demonstrate that there are individuals who do not identify
themselves as either exclusively male or exclusively female. This
conception includes, although is not reduced to, the recognition
of persons who are considered gender-fluid, multigender and
agender. Butler (2002) detailed the relevance that performativity
has in this social construction of gender. She underlined how
non-heteronormative identities, such as drag queens, questioned
the binary differentiation between male and female. In that vein,
she insisted on the oppression that heterocentrism causes in those
sexual and gender minorities. Referring to socialisation, Millett
(2016) argued that this is a process affected by power relation-
ships and patriarchal policies which give a higher status to male
identities. This situation causes the stereotyping of sex categories
based on the needs and values of a masculine dominant group. In
this line, there is recent research on men’s studies which showed
the existence of alternative models of masculinities that are not
reproducing this scheme (Flecha et al. 2013). Such research evi-
dences that new alternative masculinities are diverse but at the
same time have common elements connected with the struggle
against gender discrimination and gender-based violence.
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This manuscript is divided into the following sections: a lit-
erature review contains relevant scientific knowledge for the
present study; the methods section explains in detail the training
and the research processes, including the co-creation approach;
the transformative results from the questionnaires and interviews
are then presented in the different categories; last, a discussion
and conclusion connect our data with other up-to-date evidence
and establish future research lines.

State of the art

The following theoretical introduction is a state of the art on the
main topics of this study: violence against LGBTI+ youth and
consequences, and evidence-based measures to tackle and prevent
such violence will be explored; then, training for teachers and
educators on both former issues will be presented; more specifi-
cally educational actions and training which include a “bystander
intervention” approach are described. Last, the advances and
importance of community science are explained. Specific research
gaps are described in the different sections.

Violence against LGBTI+4 youth and consequences. Due to
oppressive and discriminatory practices, LGBTI+ youth is a
group that uses to suffer violence and bullying, especially intersex
and trans people (European Union Agency for Fundamental
Rights, 2020; Copp and Koehler, 2017; Taylor et al., 2020). This
violence takes place in educational institutions, whether formal
-high schools, universities (Coulter and Rankin, 2017)- or non-
formal -leisure, sports clubs, youth associations, etc. This har-
assment takes different forms: from physical or sexual violence to
psychological and verbal violence (Duefias et al. 2021), and other
more subtle but harmful forms (Nadal et al., 2011). These are
ubiquitous in all educational contexts, they are rarely reported
(Gallardo-Nieto et al. 2021), contribute to the normalisation and
interiorisation of LGBTI+phobia and perpetuate non-inclusive
environments. Moreover, cyberbullying and other types of digital
violence is more prevalent than ever (Abreu and Kenny, 2017).
Perpetrators are diverse but have in common a dominant profile
and a sense of immunity (Rodrigues-Mello et al., 2021; Jackson
and Sundaram, 2019).

These violent and discriminatory behaviours towards LGBTI+
people are an issue that has been also institutionalized by politics
and governments. According to data on the analysis of the SOGI
(Sexual Orientation and Gender Identities) policies, mostly
implemented in Western societies, they are obtaining positive
results to protect LGBTI+ rights (Rahman, 2020). However, there
are several European countries, such as Hungary and Poland,
which are facing challenging situations in this field. For instance,
in Poland, numerous municipalities and districts have created the
namely zones free from LGBTI+ ideologies and people. They are
described as municipalities and regions that have defined
themselves as unwelcoming about LGBTI+ issues and claims.
Similarly, in Hungary, a law was approved in 2021 where
paedophilia was directly linked to homosexuality and gender
change (Monaco and Corbisiero, 2022).

This whole issue is having significant health and educational
consequences that have been long studied. First, health effects
include lower self-esteem, a higher probability of experiencing
different diseases, suicidal thoughts among others (Tucker et al.,
2016; Almeida et al., 2009). Second, victimisation is found to
contribute to lower academic outcomes, higher truancy, and
expectations to abandon high school or not to continue studying
(Aragon et al., 2014; Kosciw et al., 2012). Lack of support has the
worst consequences for victims and makes it harder for them to
become survivors and overcome the harmful effects experienced.
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Nonetheless, consequences of violence are not only suffered by
first-order victims. Allied youth can and do suffer from Isolating
Gender Violence (IGV), which consists of attacks of different
forms to discourage bystander intervention (Nazareno et al,
2022; Vidu et al,, 2021; Cooper and Blumenfeld, 2012).

Evidence-based measures. Ending violence and discrimination
against LGBTI+ youth is an international priority, included in
the fifth Sustainable Development Goal on Gender Equality
(UNESCO, 2017). Regarding measures to overcome violence,
while historically attention was paid to the aggressor, such
approaches have long been overcome by much research that put
the focus on the victims and on bystanders. Among the recom-
mendations drawn from research for decades, Grossman et al.
(2009) suggest clear policies and rules, peer education, or plan-
ning educational actions and training for school personnel to
create inclusive communities. The mandatory applicability of
anti-discrimination protocols shows improvements (Gallardo-
Nieto et al. 2021). Protective factors have been studied in more
detail. For instance, a literature review by Espelage et al. (2019)
showed how youth who suffer homophobic bullying but have
support from family and friends do not have such negative
consequences. Furthermore, strong and positive school climates
both deter violence. Other protective factors analysed in a study
by Valido et al. (2021) include friendships with trusted adults;
participating in healthy activities; helping others; spirituality;
access to counselling; and access to medical services. Successful
strategies can be found in different educational contexts, over-
coming prejudices towards, for instance, religiously affiliated
education institutions, where Gay-Straight Alliances have been
fostered and positively assessed (Killelea McEntarfer, 2011).

Training for teachers and educators. More recent research
stresses the importance of training educators (Ioverno et al,
2021), especially in the most successful evidence-based educa-
tional actions (Flecha et al., 2023). The last decade, in most
countries, has seen the rise of many training initiatives organised
by LGBTI+ entities who have increasing visibility and social
validation (DG JUST, 2023; IGLYO, 2023). Universities and high
schools are also promoting such training among different edu-
cational agents (Rivers and Swank, 2017). Nevertheless, its impact
on the creation of safer spaces has not been very studied (Flecha
et al,, 2023, p. 30). Specifically, there is no in-depth analysis of the
effects on the LGBTI+ collective providing impact evidence. This
study fills this gap.

Evidence shows how educators are role models and play a key
role in perpetuating or transforming hostile environments for
LGBTI+ youth (Molina et al.,, 2021). A study by Ioverno et al.
showed how “students who observe teachers intervening during
episodes of homophobic name-calling, and who perceive the
representation of LGBT issues in class as positive, were more
likely to intervene against homophobic name-calling” (2022, p.
NP19564).

As it was abovementioned, there is a lack of evidence-based
teacher training on violence prevention based on sexual
orientation and gender identity (SOGI). Consequences of
insufficient training include educators’ and educational centres’
improvisation, unfamiliarity with protocols, incoherence, lack of
impact or even counterproductive effects (Gallardo-Nieto et al.
2021). Indeed, many educational measures are implemented once
situations of bullying become apparent, but no prevention is done
(Senden and Galand, 2019).

Research has been increasingly including non-scientific people
in different phases and processes, due to ethical and scientific
concerns: science is more accurate and relevant to end users and

the beneficiaries when they are involved, especially in Social
Sciences, this has also been studied (Gémez et al., 2019). When
youth and LGBTI+ people are not considered when implement-
ing an anti-bullying measure, it may not be tackling the most
relevant and urgent issues they face. For instance, studies show
how intersex and transgender youth benefit less from inclusive
policies and practices, whose needs must be met by addressing
them directly (Day et al.,, 2019). Complementarily, Greytak et al.
(2013) evaluated the effects of four resources: Gay-Straight
alliances (GSAs), and comprehensive anti-bullying/anti-harass-
ment policies which include specific protections for LGBTI+
students had the strongest effects on trans youth. GSAs are a form
of students’ school involvement which has shown academic
improvement and fear-based absenteeism decrease (Seelman
et al.,, 2012). Co-creation processes with beneficiaries include all
steps, such as the development of an evidence-based risk
assessment survey tool which, thanks to this community science
approach, included Isolating Gender Violence as a variable in the
survey (Gomez et al., 2022).

Bystander intervention in educational actions and teacher
training. Despite the importance of educators becoming exam-
ples of bystander intervention, evidence clearly states that it is the
intervention among peers and the whole community which has
the most impact. For example, Ioverno et al. (2021) concluded
that students who saw other peers intervene were more likely to
do so themselves. Training towards educators should therefore
focus on engaging everyone as upstanders. The scientific eva-
luation of bystander intervention training implemented for
employees of a large healthcare organisation showed positive
results in bystander beliefs and attitudes (Kuntz and Searle, 2022).
In this regard, the role of the facilitator and spaces to practise
bystander intervention strategies is crucial although effects
declined as time passed.

Among the educational actions that have been scientifically
assessed with positive results in violence prevention, with a
bystander intervention approach and which includes scientific
evidence, the “Dialogic model of violence prevention and
resolution” stands out (Duque et al., 2021a; Villarejo-Carballido
et al,, 2019). This model holds the whole community accountable
for violence prevention, has its main focus on prevention and on
changing the norms of the group, and so that bystander
intervention is promoted by being socially valued among peers.
This model fosters positive relationships and bystander interven-
tion by transforming the models of attraction towards egalitarian
people (Lépez de Aguileta et al. 2020), acting as a strong
prevention for any type of violence (Elboj-Saso et al., 2020).
Relevant evidence-based keys for success are included in this
model (Flecha et al., 2023): fostering friendship (Ihiguez-Berrozpe
et al,, 2021; Ledn-Jimenez et al., 2020), protecting upstanders to
avoid Isolating Gender Violence (Melgar et al., 2021b), language
of desire (Melgar et al., 2021a), the importance of ideal love
(Torras-Goémez et al., 2020); not trivialising or letting pass any
form of violence (Valls et al., 2016); promoting New Alternative
Masculinities (Rodriguez-Navarro et al., 2014), and educating on
consent (Flecha et al., 2020).

Community science and social sciences. A community science
approach has been included in an ever-increasing number of
research projects (Bonney et al., 2014), with the aim of improving
research and achieving higher scientific, political, and social
impact (Reale et al., 2017). Most of them engage citizens in being
direct agents in different processes of research beyond mere data
collection (Phillipps et al., 2019), such as in the design of the
research objectives, the elaboration of the data collection
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techniques, the analysis of the data or the dissemination of the
results. Further, citizen engagement can include individuals or
community-based organisations in individual or collective actions
(The ICBO and Allies Workgroup, 2022); an example of the latter
is the Advisory Committees created by non-scientific end-users
(Gémez, 2019). Research regarding environmental and health
issues has acquired this approach (King et al., 2019), and so is
social sciences in the last decade.

For instance, the communicative research approach used in
social sciences and endorsed by the European Commission
follows the same standpoint and aims: co-creation with all
citizens, especially those directly benefited from the research and
usually silenced, to increase the quality and ethics of science and
to transform world challenges, while also achieving a distributed
awareness and ownership of the importance of science to change
the world. For example, Carrillo et al., (2019) present the impact
of involving Moroccan immigrants in a collective “Dream
process” for community development, engaging through com-
municative methodology researchers and citizens in an egalitarian
dialogue that empowers the families and improves the neighbour-
hood. Natural leaders from the Moroccan community assisted the
meetings, whose initial feelings of distrust dissipated as they
realised their ideas were being considered. Furthermore, in light
of the community demands, researchers trained neighbours on
successful cooperative initiatives and gave them agency through
scientific advice to start a cooperative.

In another study, Flecha (2014) evidences how through this co-
creative approach silenced and marginalised communities such as
Roma do engage in science and improve their situations. In that
case, A Roma’s mother, a member of the Advisory Council, was
key to ensuring that the research findings were oriented towards
solutions and not only problems: her contribution led to a focus
on family education, which resulted in many empirical contribu-
tions (p. 251).

Research gap and objectives. Taking into consideration the
analysis carried out of the literature on violence against LGBTI+
youth, general evidence-based strategies, the bystander interven-
tion approach and training for educators with social impact, the
specific research gap that this study aimed to cover is to provide
evidence on the impact of the combination of co-created and
evidence-based training based on bystander intervention for the
whole community to prevent violence against LGBTI4 youth in
formal and non-formal educational institutions.
In coherence, the objectives of the study are the following:

1. To assess the trainees’ perception of the quality, applic-
ability and transference of the training, analysing the
elements that fostered or hindered such effects.

2. To assess the impact of the training attendees in terms of
improvement in awareness about bullying against LGBTI+
youth and effective strategies to overcome it.

3. To assess the impact of the training in terms of
empowerment and intention of education professionals to
implement upstander interventions in their organisations
and contexts.

Methods

The Communicative Methodology (Gémez et al., 2019) was fol-
lowed throughout the whole study and the project lifespan. This
community science approach to research focuses on co-creation
of knowledge by having an egalitarian dialogue between partici-
pants and researchers (Flecha, 2014). Engaging citizens in dif-
ferent research processes is a Key Impact Pathway considered to
increase the societal impact of such research, as proposed by the

4

expert report from the European Commission which set the
guidelines for co-creation and social impact in the Horizon
Europe Program (2018). As proposed by Gémez et al., (2006) and
proven successful (Yuste et al, 2014; Tellado et al., 2014), an
Advisory Committee (AC) was created at the beginning of the
project, formed by non-researchers belonging to the collectives
that benefit from the project outcomes and training (Munté et al.,
2011), as well as scientists from the project consortium. Along
with the project coordinators, 9 people participated in the online
meetings, among which there was a teacher, a professor, a policy
advisor, an education officer and administrator, a researcher, and
two activists and volunteers from LGBTI+ and youth entities.

This advisory group validated the training content, organisa-
tion, and instruments for data collection by engaging in their
dialogic design (Tellado et al., 2014). They met at three online
gatherings where processes and proposals were introduced by the
project members and researchers and then put into dialogue.
They were also informed during the two years of the milestones
achieved and received documents to contribute to their creation.
Some of them attended and spoke at a panel in the project’s Final
Conference. Specific details on the AC contributions will be in the
next sections, we now cite a female teacher member of the AC
who expresses the impact of her participation: “As the three
meetings and everything went by, it was like I began to appreciate
the importance of this network, this connection between different
countries, this rigorousness in what is being done, so, in a way, I
got a bit hooked on it.”

Methodological design and intervention. The research followed
a pre-experimental pretest-posttest design with a single group of
participants (Campbell and Stanley, 2011). This group is the one
that received the training intervention. This intervention con-
sisted of a ten-hour training divided into two or three sessions of
2.5 to 4h and some individual tasks. The content of the training
was essentially drawn from the pedagogical modules created by
the project’s consortium. The main contents of the training,
divided into five modules, were:

1) LGBTI+ concepts, the reality of LGBTI+ youth, the
violence they suffer and its consequences; and the European
legislation and strategic actions.

2) A more in-depth explanation of violence in the digital era
3) The bystander intervention approach, its benefits, impedi-
ments, and how to foster it in educational institutions
4) What is behind violence: an understanding of its persis-
tence and how to overcome it from the roots with
preventive socialisation of gender-based violence, including
the keys of friendship, addressing isolating violence,

masculinities, and consent, among others.

5) Community involvement in violence prevention, deepening
into the Dialogic Model of Violence prevention and
resolution, and strategies to engage families and other
agents.

The sessions consisted of a part of teaching the main contents
and ideas, with the support of official power points based on the
published modules, with a dialogical approach that encouraged
questions and experiences being shared. Moreover, some practical
and dialogue-based activities were proposed in each session:
pertinent to this study, there was a dialogical brainstorming to
find out ways to protect upstanders and prevent isolating
violence. Apart from that, some individual tasks consisted of
the preparation of a brief final document with upstander actions
they could implement as an individual, in their youth group or in
their institution. Trainers had previously participated in a “Train
the trainers” event, where each project member taught their area
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of expertise. Four of the eight training events also included the
individual reading of a scientific article on some key contents
(Racionero et al., 2021a, b), which was then debated in the last
session in the format of a pedagogical dialogic gathering (Roca-
Campos et al., 2021; Ruiz-Eugenio et al., 2021). The content and
pedagogy reflect some Successful Teaching Actions (Flecha
Garcia et al.,, 2014). As previously explained, both the contents
and the methodology were discussed with and validated by the
Advisory Committee. Thanks to their feedback, the training
included specific examples of standing up in digital contexts and a
country-level introduction to LGBTI+ issues.

Instruments. Mixed methods were employed, both quantitative
and qualitative. A Google Forms questionnaire was designed as a
pre-test, which participants completed within the first session of
the training, after a brief introduction of the project, to facilitate
attendants to fill it out and solve any doubts regarding the
questions. The same questionnaire was replicated for the post-
test, which included questions regarding the evaluation and
impact of the training. Attendants were also given time at the end
of the last session to complete this second questionnaire. Both
questionnaires were translated from English to national lan-
guages: Danish, Greek, Dutch, Spanish and English.

Questionnaires were designed to be brief and focus on key and
general issues regarding the training. They do not respond to a
quantitative logic of achieving representative results but to a
descriptive exploration of the impact on the participant’s
professions which was one of the main purposes of UP4Diversity
project. Then these results were complemented by the qualitative
data. Both questionnaires shared 16 initial questions, and 11 more
were included in the post-test. They asked for basic demographic
information about age, country, gender identity, educational
institution, and role in it. Then, they contained mostly
quantitative questions: combining the pre- and post-test, ten
questions with a Likert scale 1-6 with a narrow dispersion and no
middle values; three multiple choice questions with Yes/No/I
don’t know options (“What is being an upstander?”) or different
text options (“What is the role that professionals can have to
prevent or deal with violence against LGBTI+ youth?). Four short
open-answer questions were also included: they asked for a
definition of being an upstander, educational practices that are
based on scientific evidence to prevent violence, and whether they
were already implementing any upstander actions in their
institution and which was the impact achieved; the post-test
included “Name three things you learnt in the training, or would
like to highlight, regarding educational practice”. The survey
template with answer options can be found in Annex 1.

On the other hand, interviews with a communicative approach
were semi-structured and carried out by each project partner in
the local language, to facilitate natural communication by
participants. The main topics of dialogue were their perceived
personal impacts in terms of upstander empowerment after the
training; and upstander past, present and future impacts of the
training with their groups of youth, with their colleagues or
within their educational institutions. Thus, the interviews focused
on helping respond to research objectives 2 and 3. Questions and
items can be found in Annex 1.

Participants. The sampling method for this study is intentional:
all participants were attendees to the project training events.

Questionnaire participants. The sample is a group of participants
in the training who decided to voluntarily respond to the pre and
post questionnaires. Around 150 participants attended one of the
8 national training events -both Spain and Ireland training was

carried out in two different events each-, of which 118 responded
to the voluntary pre-training test and 90 responded to the post-
training questionnaire. All respondents to the post-training
questionnaire answered the pre-training survey.

82.2% of the respondents in both the pre and post-test were
from the trainings in Spain and Cyprus, and the remaining of the
respondents were from Ireland, Belgium, and Denmark. Some
participants were from other countries, such as Greece, China,
Mexico, UK, and the USA. This participation difference responds
in a proportionate manner to the number of trainees by country in
the workshops. National training was the responsibility of each
consortium partner: some of them found difficulties with the
educators’ conciliation of professional training outside of working
hours and personal lives in their contexts. Two of the partners
were a youth and a LGBTI+ entity, and not research teams.
Moreover, trainers from Cyprus University engaged their teaching
education students. Last, the Spanish project members were the
project coordinators and leaders of dissemination efforts, and
therefore their allocated working hours for those purposes were
longer. Nonetheless, the aim of the project and the study was not
to achieve representativity of the European countries involved, but
rather to reach as many educators as possible over 100 attendees,
and see the impact on them, a goal achieved. This was the
agreement that the consortium reached with the EC.

An 80% of respondents were women, 15% men, 2.5% non-
binary, 1.25% gender-fluid, and 1.25% preferred not to respond.
Ages went from 18 to 66. Participants belonged to different formal
and non-formal educational institutions, such as high schools,
universities, NGOs, LGBTI4- entities and educational associations.

Interview participants. The post-training questionnaire included a
last question regarding respondents’ interest in participating in an
interview. Among those who responded positively, trainers sug-
gested two of them by country who had, as key informants,
attended the majority of the training and they would provide
diverse profiles and insights. In the end, 12 education profes-
sionals of different contexts and profiles (LGBTI+ and not,
educators, activists, etc.) and all consortium countries, as
explained in Table 1, participated in the interviews. Their insight
helped deepen the answers provided in the questionnaires.
Interviewers were members of the project consortium of each
country, involved in the training workshops carried out.

Procedure. Participants in the training were introduced to the
questionnaires and given time to fill them out within the sessions,
which took around five to ten minutes. After the end of the
training, among those trainees who had provided their email for a
possible interview, the ones selected by the Consortium for the
reasons previously described were reached and asked if they
confirmed their willingness to participate in an interview after
being informed of its objectives and provided with the informed
consent. Those who confirmed their participation were asked to
send back the consent signed. The interviews were carried out
through videoconference and had a duration from twenty min-
utes to one hour. They took place the following weeks up to three
months after the last training session, from March to June 2022.
The interviewer, following the communicative and community
science approach (Ramis-Salas, 2020), included some key scien-
tific evidence of the issues at hand, so that the participants could
compare them with their personal experience and provide their
knowledge of the lifeworld (Padros et al., 2011). The knowledge
was co-created in an egalitarian dialogue between both the
interviewee and the researcher. For instance, an interviewee
talking about the training’s impact on her was doubting whether
it would be better not to stand up so much directly to an
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Table 1 Interviewees' profiles.

Female kindergarten teacher and MA student at UCY. Activist at an NGO that works with people with special capabilities.

Female English teacher. Original interview about the whole project and network, but with valuable information regarding the

Policewoman linked to education working in an association for the visibility of LGBTI and committed to human right

Female lecturer from an Irish University. She attended all sessions, and in her final task included a proposal for institutional

Litsa Cyprus

Involved in a feminist movement as an active member
Stela Cyprus

project's network.
Sandra Spain Female primary school teachers belonging to the collective implementing the dialogic model of conflict prevention
Leo Spain Male school teacher and headmaster from a rural school implementing preventive upstander actions
Ester Spain
Teresa Spain Female teacher who was learning for the first time about upstanders
Hugo Spain University professor and researcher. Original interview about the whole project and network.
Eveleen Ireland

upstander intervention in her faculty
Mike Ireland Male PhD student and lecturer at university, with professional experience with young students
Jakob Belgium  Teacher trainee
Aya Belgium  Teacher trainee
Anndrea Denmark

IT-consultant, an active member of Danish NGO working for diversity, equality, and women'’s rights

aggressor; the researcher provided the evidence that direct posi-
tioning, if non-violent, may sometimes be necessary, even though
there are indeed other ways to be an upstander such as to delegate
or distract.

Ethical aspects. Regarding the instrument design, the end-user
citizens from the Advisory Committee (AC) were an active part.
They were emailed a draft to which they sent suggestions, which
were deeply discussed in a specific meeting. They proposed
questions and language changes so that the instruments were
easier to understand and more relevant. For instance, members of
the AC suggested we did the questionnaires within the workshop,
and they expressed that it was important to translate them, even
in Nordic countries with good English levels, to ensure the
inclusiveness of all potential participants.

Ethical procedures were agreed among the Consortium and
approved by the European Commission before the implementa-
tion of the data collection instruments. The confidentiality of the
data provided was ensured, and responses were anonymised using
pseudonyms for the interviews. Participants voluntarily decided
whether to complete the questionnaires or not, as well as to
participate in the interviews. The informed consent at the
beginning of the questionnaires and before the interviews included
information on the project objectives and the procedures of the
questionnaire or interview, and they were informed that quotes
from the data provided might be included only for research
purposes. Once the official paper draft was elaborated it was sent
to them so that they could validate the results and conclusions.

Analysis. Data from the different questionnaires was combined
into one Excel with two tabs for pre and post results. Tran-
scriptions of the interviews were carried out, and the analysis was
done manually. The categories of analysis have been created
inductively, as they have emerged from the data collected, while
connecting to the three objectives of the study, which refer to the
assessment of the training, its learning impacts and its profes-
sional impacts. The connection between objectives and categories
can be found in Table 2.

Individual changes in respondents are not analysed, since
questionnaires were anonymous and researchers could not
identify the questionnaires to match same-person pre- and
post-answers; instead, a whole-group comparison was carried out.

Results
Results are presented in four sections which correspond to the
categories and to the research objectives. Generally, quantitative
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data is initially introduced in each section; the qualitative part of
the pre-post questionnaires, and mainly the semi-structured
interviews, allowed the emergence of deeper results that relate to
and expand the quantitative data.

Training assessment. In this first section, the data presented
answers to objective 1. The overall assessment of the training in
the questionnaires was a 9.1 on a scale 0-10. Respondents aver-
aged 5.45 on a scale 1-6 in assessing that the training was useful
because they had developed upstander strategies to implement.

On top of that, attendees describe having been provided with
useful scientific knowledge on these issues as a key to foster their
professional confidence: Leo says that “having access to evidence-
based training, well, that’s not always the case and so it is very
much appreciated to always have that source, and that rigorous
source”. Another one expresses the potential of being taught
“what the research has said so far that works in programs that
work against violence”.

The scientific pedagogical gathering that took place in some
training events was assessed as very effective, practical, cohesive
and coherent, and as a first-hand experience of their transforma-
tive potential in training that can be easily transferred to the
participants’ contexts.

The training had diverse professional profiles, but participants
explained that it was the methodology of promoting a dialogic
and interactive environment which made it possible to benefit
from such heterogeneity. For instance, Aya describes how having
teachers explain the theory being implemented in their class-
rooms was very helpful to visualise it. Eveleen expresses the
benefits of other profiles:

“It was great to have so many different partners involved
because I learned from the different experiences. I had no idea
some of them existed, and now I know where to go if I ever need
them. (...) And I actually found it very helpful to actually look at
all of the places where this kind of intervention can be made. So,
for example, (...) it was really interesting to hear the perspectives
of people who work in voluntary services, you know, in youth
services (...). And actually, useful in terms of clarifying my own
perspective on things, because sometimes when you just work
with people who work in the same area as you do, you have a very
kind of narrow focus.”

Awareness of violence against LGBTI+ youth and evidence-
based successful strategies. This section provides data to answer
objective 2. Among the questions included in both the pre and
post-test, respondents show an average increase from 4.51 to 5.12
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Objectives

Table 2 Categories of results in relation to the research objectives.

Categories

analysing the elements that fostered or hindered such effects

SOT: To assess the trainees’ perception of the quality, applicability and transference of the training,
SO2: To assess the impact of the training on attendees in terms of improvement in awareness about

bullying against LGBTI+ youth and effective strategies to overcome it.

SO3: To assess the impact of the training in terms of empowerment and intention of education
professionals to implement upstander interventions in their organisations and contexts

1. Training assessment

2. Awareness of violence against LGBTI+
youth

3. Awareness of evidence-based successful
strategies

4. Professional empowerment

5. Impact on the workplace

on a scale of 1-6 in awareness of violence suffered by LGBTI+
youth; they also have a mean increase from 3.61 to 4.81 on a scale
of 1-6 in feelings of preparedness to intervene when aware of
cases of such violence. Moreover, they averaged 5.35 on a scale of
1-6 on feeling that participation in the training had improved
their awareness of the effective practices that can help overcome
violence against LGBTI+ youth.

The percentage of respondents who know any evidence-based
educational practices to prevent violence goes from 30'7%
(n=118) to 67°8% (n=90). Regarding the bystander interven-
tion approach specifically, participants were asked if they knew
what “bystander intervention” or “being an upstander” meant:
from the pre-test respondents (n=118), 40% answered “no”,
31.3% answered “I'm not sure” and only 28.8% answered “yes”;
however, post-test results show a 95.6% of respondents answered
“yes” and only a 4.4% answered “no” or “I'm not sure”.

One question in the questionnaires asked about the role that
professionals can have in preventing or dealing with violence
against LGBTI+ youth. From the analysis of the respondents of
the Spanish events, a substantial difference is seen in checking the
hoax-statement option of ‘focusing on the aggressors’: 49.15%
marked it in the pre-test while 21.05% marked it in the post-test.

The training confirmed some past and present educational
actions that were in fact based on the evidence, while also clearly
acknowledging what was wrong in their professional practice and
how to improve it. It is made evident that people who joined the
training were already sensitised to these issues. As a matter of
fact, various participants expressed “I have been an upstander all
my life”; thus, what the training has done for them, so they say, is
to provide them with more impactful approaches and actions. A
quote by Eveleen serves as an example:

“I was already motivated to try and do something to change it.
(...). So, I came to the training (...) with the desire to make things
better. So, I couldn’t say that the training actually changed that.
But the training certainly changed what I thought was the
appropriate thing to do.”

Deeper on that idea, Aya, a Belgian pre-service teacher,
expresses that, despite previously stepping up against violence,
the training has given her keys and tools to be a good upstander
and carry out correct actions:

“I would not be shy to speak up, I never have been. But I never
really knew what to say, or how to do it in a way that makes
things better, not worse. I think this workshop really helped me
with that. It’s not going to be easy, and it will take practice, but I
now know that I don’t need to be too rushed, I can delay, I can
distract, I can ask questions, and then I can think about what I
can do on a more structural level afterwards.” (Aya)

Opening spaces for dialogue about acting upon violence against
LGBTI+ people, among youth or other agents of the community,
is another widespread action as expressed by several participants.
Nevertheless, Hugo mentions that even though the training has
provided him with the motivation to do so, he is also more aware

of the need of those spaces to be safe: “the issue must be put on
the table, but with great care to ensure that no danger is created
for anyone.”

An Irish university professor expresses her change in her
professional approach within her daily teaching dynamic: “Before
I undertook the program (...) I would have been more focused on
the perpetrators than the bystanders (...); after doing the
program, I suppose I'd be more focused on empowering
bystanders to take action.” (Eveleen). She and another colleague
participating in the training did together the final task where they
committed to reaching all students and staff from a teacher
postgraduate module on sexual health promotion.

In that same line, another attendee draws on Isolating Violence
-attacks suffered by defenders- and reflects on teaching for
successful intervention: “give it a couple of twists and turns to
provide in which situations and how not to, mostly to avoid [bad]
experiences which make people close themselves off and not want
to be an upstander anymore” (Ester). Very much connected,
other participants realise that backlash for defending is likely to
happen, and therefore it is necessary that everyone is aware and
prepared for those attacks: first, so that it does not come as a
shock after doing something good if they understand they are not
the only ones experiencing reprisal and if they become aware of
the impunity control underneath those attacks; and second, so
that they have the tools to overcome those situations, namely
creating solidarity networks and building supportive friendships.
Ester expresses it in these terms: “If the majority of people start to
be upstanders, to have the “enough is enough” attitude, then
those people [who have been harassed] are not left alone, right?”

An important professional impact stated by participants is the
increase in critical thinking on training that is not focused on
scientific evidence and achieving social impact: this was especially
reflected by professionals already trained on such evidence, who
gained concern with possible training opportunities for the
educational centre that, by not being scientific and rigorous,
might turn out to be contradictory, confusing and counter-
productive, because some of their colleagues show resistances to
implementing evidence-based actions.

Different participants, especially those participating in other
continuous teacher training based on successful educational
actions, emphasise that constant dialogue around this preventive
evidence is key to overcoming obsolete approaches:

“That work of prevention. Very constantly, because we have it
very deep inside us, and so we not only have to be aware that it
exists, but we have to work on it with great persistence; because
we are so socialised in this [wrong assumptions] that turning it
around requires a lot of dialogue.” (Hugo)

The necessity of learning together, and the willingness to
continue the project’s network and learning for real impact, is
also mentioned:

“If spaces for dialogue about the research that is being carried
out with respect to the bystander intervention with the LGTBI+
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collective were organised, then it would really be a continuity of
teacher training, because otherwise, how can teachers continue to
be trained? (...) Because there are a hundred thousand [training]
materials. So, what is going to ensure quality teacher training?
Research and educational actions with a transformative impact,
which is what really makes it effective. Well, yes, if we want to do
it in the long term, we must generate these spaces (...)”. (Sandra)

Last, the need to establish a dialogic learning environment
among educators within each education institution is reflected as
key, because they can have more frequent and closer meetings,
through pedagogical dialogic gatherings, to fully understand the
profound educational actions and therefore be able to correctly
apply them:

“Everything we have talked about in the training is like clues to
continue working with the teaching staff on the basis of the
dialogue that we all need to have, right? In the end, what
generates concreteness is talking about what you are doing
[specific daily educational actions with youth], and I think this is
what happens in the [pedagogical dialogic] gatherings, right? We
are talking about a subject or giving opinions, we are growing in
the argument, in the depth of what we are doing. And to generate
the pretext, all the resources you have given us to generate these
debates are great. It seems to me that it is going to be very
transformative in the staff meetings. In fact, I think that teachers
who have never worked in this way of training, when they come
to the centres and there is this climate of dialogue between
teachers to improve practice based on evidence, I think they
always, always, always appreciate it a lot. So, I think it is very
important to have concrete strategies, but when you do the [zero-
violence] brave club, to give an example, it seems that if you don’t
talk about it if you don’t go into it in depth, it is difficult, it is very
difficult to do it correctly.” (Leo)

Professional empowerment. This section and the last one pro-
vide evidence to respond to objective 3. 97.6% of questionnaire
respondents answered that after the training they felt more
confident to implement upstander actions in their organisation or
class. From the qualitative data, participants mention feeling
more comfortable once they start teaching the next year, with
more confidence due to the many tools and advice received.
Sandra, a Spanish teacher who belongs to the LGBTI+ collective,
said: “It has really helped me to empower myself.” As a school
headmaster, Leo expressed this as feeling “very relieved”, and
explained it with the fact that the written modules are open access
and available “to everyone, but especially to families who need to
see it, read it and comment on it.”. That self-confidence is also
translated into overcoming tabus by breaking the silence and
talking explicitly about LGBTI+ or personal upstander beha-
viours so that students have real and close testimonies that
inspire them.

The atmosphere of the training and its empowering effects are
highlighted by Jakob, a Belgian pre-service teacher: “I appreciate
being told that this is hard. And if I can’t fix all of it straight away,
that’s okay. I will try, and I will learn, and hopefully I can help
more and more each year”. Specifically, having the research and
global and local data on violence gives professionals the strength
to stand up in conversations with sceptics:

“Having the black-on-white findings from the research was so
useful. I have created a folder on my desktop with all the
materials, so that if I need them when I start teaching, or if
someone asks me ‘Hey, this is not important, why do you care’, I
can point them to these things. It's much more persuasive that
way, and I will use it for sure.” (Jakob)

Connected to this, Hugo, a Spanish male university professor
expresses how the training clearly stated that everyone has an

8

important role as upstanders for LGBTI+, also heterosexual men.
This was especially empowering, given some exclusive discourses
that people in his university or in other contexts have, which
conclude that people who do not belong to the collective have
nothing to say or do in these regards. Further, his increased
motivation draws on the reflection that his teaching around the
upstander approach could be easily included in many university
subjects in a transversal way, impacting hundreds of pre-service
teachers. He expressed that in the following terms: “So it is about
talking to people and, well, this is something that is not going to
stop, I mean, it is only going to get bigger and bigger.”

An appropriate summary of this empowerment is an idea from
this teacher: “It’s like I already had the “glasses” on, and what the
course has also done is to reinforce them on me.” (Sandra).
Furthermore, that empowerment is turned to actions beyond the
professional field: participants described having had conversa-
tions about being a bystander or either an upstander with young
family members or friends or identified stronger and non-violent
upstander responses to inappropriate behaviours by peers or
acquaintances:

“This training workshop gave me the understanding that we
need to stand up in every situation, even if we do not believe that
something will change. (...) I realised that my silence sometimes
has been taken as agreement with conservative opinions. Right
after the workshop, I found myself in situations where I
consciously thought: “You have to speak and support the people
that are being verbally bullied, right now”. And so, I did.” (Litsa)

Impact on the workplace. An average 5.51 on a scale of 1-6 was
obtained when asked in the questionnaires if they would be
implementing some upstander actions in their professional
activity to help end, among other forms of violence, LGBTI+
phobic violence. Among the upstander actions that respondents
planned to implement in their institutions, the following three
options received more than 80% of the responses: being an
upstander themselves (94.7% of Spanish respondents); opening
dialogue spaces with their colleague professionals about upstan-
der actions (78.9% of Spanish respondents); and opening dialogue
spaces with youth about being upstanders (84.2% of Spanish
respondents). Reading and discussing with their colleague pro-
fessionals the project’s training materials for educators was also
highly selected (60.5% of Spanish respondents).

The conversations raise many diverse comments that refer to
educational changes introduced in their everyday dynamic with
youth, or as institutional changes, thanks to the training. These
changes have the potential to impact not only students: many
participants analyse that the main barriers in promoting
upstander approaches for LGBTI+ are found in families and
staff, even in the institution boards; therefore, families and
professionals become a key target of training. Focus on
prevention and involving the whole community are emphasised
when aiming for zero violence and safe spaces:

“Training helps, and being preventive is really important. It
can’t just be up to one or two teachers; you have to create a whole
environment so that things don’t get out of hand. I'm still a bit
nervous about seeing a really bad situation and maybe not
knowing exactly what to do. But I do know what I can do in my
classroom, and what is possible to prevent these things” (Jakob).

Indeed, many participants express their plans to include the
contents, doing “something similar to this training” (Aya), with
students and teachers. Concerned by the level of normalised
homophobic hostility in their educational centres, and inspired by
the training, teachers like Sandra or Leo see the need and
possibility to do awareness training for the whole educational
community, also thanks to the teaching resources provided.
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Among the contents, the challenge but importance of teaching
skills to stand up in digital contexts is highlighted: “It is
important, when talking about courage and being able to break
the silence, that upstanders can also do it in the digital space”
(Sandra).

Ester, a Physical Education teacher, expresses how the
dynamics in this specific subject allow her to differentiate those
who impose themselves as “leaders” from actual leaders: people
involved with other vulnerable people or who enjoy solidarity.
The training helped her identify the transformative potential of
giving value to those students: “(...) detecting those potential
leaders (...), also involving them in these things, would help a lot,
since the rest will already start to see things as they are, right?”.
Then she connects contents taught in module 4 of the training
with these ideas around solidarity leadership for group change:
“And also to encourage another type of masculinity”.

Teresa, a high school teacher, expresses her special interest in
involving families and creating mixed commissions where they
are relevant. For that, she aims at discussing the idea in faculty
meetings and working with other colleagues to make it a reality:

“That is why I also centred my final task so that this sector
[families] would also have more visibility and could also show
itself or be an example. And also, to show their disagreement with
what is happening, right? (...) because together they make more
of an impact, and many ideas can also arise.”

The training was focused on benefiting LGTBI+ youth, but
several participants expressed the interdisciplinarity nature and
usefulness of bystander intervention for anyone, which increases
the chances of its transferability to multiple contexts and for
many minorities such as refugees or intellectual diversity:

“The subject -diversity- is really important to me because I
come from a ‘diverse’ background myself. I don’t think it really
matters if you are of a different ethnicity, or you look different to
others, or you are LGBT; learning how you can become an
upstander and using those techniques is important for all of
those. 'm definitely going to use what I learned when I start
teaching.” (Aya)

Teachers who work on or join educational centres which are
already implementing the bystander intervention approach in
different measures and actions, such as the Dialogic Model of
Violence Prevention and Resolution, state that the training has
nonetheless motivated the inclusion of the LGBTI+ dimension in
the school. The training sparked dreams that combine profes-
sional and personal dimensions:

“With a work that is already being done there [at the school],
drawing on bystander intervention, you can see it, (...), [this
helps] establish a starting point of how the LGTBIphobias issue
has been specifically worked and if it has been worked, and if not,
then give them this approach. I mean, that is one of my dreams.”
(Sandra)

Participants such as Teresa express how they are already
implementing successful educational actions mentioned in the
training such as dialogic gatherings. In this sense, she sees it as an
opportunity to incorporate what was learnt in the training within
those dialogues. The previous general knowledge on bystander
intervention and preventive socialisation of gender-based violence
has been concretised in this specific vulnerable collective: a
headmaster mentions it has helped pay more attention to LGBTI
+ students and the relationships around them.

The motivation gained is translated into faculty decisions to
continue learning, and to train new teachers and families. The
content of the project reinforces the work they are already doing:

“At the faculty level, it seemed pertinent to us how to do this in
the first weeks of class, training the new faculty and the new
families, because it is true that we are implementing the dialogic
model of prevention and conflict resolution, so somehow, we

have it more or less incorporated, but the training is with this
LGTBI+ approach, it gives us an extra importance to what we are
doing.” (Leo)

This school headmaster expresses how the modules and
presentations offered by the project would enable them to
facilitate a more comprehensive and structured training which
would be approved in a staff meeting to be included in the
Annual general plan of the centre so that it is carried out yearly as
part of the training dynamic.

Given the diversity of roles and professional profiles of
attendees to the training, transference to training reaches further
than teachers’ actions: for instance, Ester, a LGBTI+ police
woman expressed how she will incorporate all that evidence in
the training she carries out with students, teachers and families,
with the aim of involving more and more those passive, sceptic
and conservative people and non-LGBTI+ people: “I see this as
gold, applying this, teaching these tools”. She expressed taking
advantage of the confidence that her police status provides to
some more conservative people, to incorporate the same content:

“(...) at a talk on hate crimes, there was a heterosexual mother
of children from the group (...) And, well, it occurred to me,
because, of course, if these mothers are there at that talk, they are
potential upstanders, right? If they are there, learning everything
they can to help.... So, they are the ideal people, within the
families”.

Universities may also benefit from training initiatives derived
from the project’s training. Hugo foresees the organisation of a
conference at his Spanish campus for its potential impact on the
whole university and the regional media. A different context that
benefited from this training programme is a Belgian university:

“Moving forward, the KU Leuven’s diversity department will
consider how it can offer a shorter programme next year, to staff
and students, based on this programme. As such, we are confident
that the current program is there to stay in the future!”

Teresa, a secondary education teacher, expresses her will-
ingness to be more coordinated with entities she knows that
support adolescents’ struggles. Another lesbian teacher expresses
a dream that grew in her from the training, which consists of
making the knowledge and strategies gained regarding bystander
intervention reach a LGBTI+ collective where she is a member so
that the extensive training this organisation carries out in
educational centres includes all this evidence. In a similar vein,
contents developed in the training are already being shared with
other networks of educators, for instance, the final individual task
where participants were asked to plan strategies they would
implement in the future in their contexts:

“The work I have done to send it to you, I have shared it in
safety groups, for example, in the “Women’s group Sherezade
Dialoguing Feminism”, in case it would be useful for them to
work on it in their centres because I know they already have this
[theoretical and scientific] base.” (Sandra)

Discussion

This study provides both quantitative and qualitative evidence of
the quality and impact of training for educators to gain scientific
knowledge and implement science-based educational actions with
an upstander approach to help end violence against LGBTI+
youth. With the evidence provided, we consider that the training
and research goals are met, and the research question is positively
addressed. Respondents show they are more empowered, skilful,
and likely to transfer the skills and strategies learnt in their
professional contexts. Regarding the learning acquired, quanti-
tative data demonstrates that participants show a substantial
decrease in marking the statement ‘focusing on the aggressor’
when offered different options to address violence. Drawing on
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previous research, these focusing actions on aggressors are not
effective, and therefore this result is explained as an increase in
scientific competence to differentiate appropriate from counter-
productive solutions to violence (Dekker et al., 2012).

Regarding the goals that refer to empowerment and transfer-
ence, participants express that the confidence gained is partially
explained by knowing that some of the best available science on
the issue is provided to them. Very much linked, different trainees
expressed that the training had already motivated upstanders to
guide their actions in order to increase their impact through
evidence-based actions that effectively tackle school violence
(Castellvi et al.,, 2022). In a complementary manner, some trai-
nees expressed having a mindset towards caring especially for
more vulnerable groups but lacking some basic training on
LGBTI+ issues: the training has, in this sense, provided them
with this lens on gender and sexuality minorities to be included in
all the successful educational actions, such as the dialogic model
or dialogic gatherings, which they already carry out. Connected to
the research by Tuyakova et al., (2022) on emotional intelligence,
participants show signs of increased self-motivation, empathy,
and managing one’s and other people’s emotions.

As expressed by men, but also different women, the training
helped internalise the importance of empowering everyone to
stand up to violence, including heterosexual men (Rostosky et al.,
2015), for which research shows it has been a bigger challenge to
become allies for LGBTI +, for fear that their attractiveness and
male identity will be called into question (Goldstein, 2017; Dessel
et al, 2017). The New Alternative Masculinities’ approach
explained in the training course helps in this regard, showing that
men who stand up are not only more egalitarian and fairer but
more confident and attractive at different levels (Duque et al.,
2021b; Zubiri-Esnaola et al., 2021). This focus on “leader traits”,
such as confidence, strength, and attractiveness, as it has been
affirmed by some participants, helps engage popular opinion
leaders both within the staff bodies and teachers or within youth
groups.

Another repeated result found, consistent with European and
international approaches to science communication (European
Commission, 2018), is the need to share scientific results open-
access for everyone to benefit from them, such as the modules
and other results that were shared with participants, which can be
found on the project’s website (Up4Diversity Consortium, 2022)
and which will continue to be disseminated through social media
and in other events with citizenship. Teachers who received the
training can then recreate it in their communities thanks to the
freely available resources, as expressed by different participants
like Sandra or Leo.

A pedagogical dialogic gathering was carried out at half of the
training events with great evaluation by participants. This train-
ing action allows the direct access of citizens to science, as it
follows a community science approach where co-creation takes
place to create knowledge together in egalitarian dialogue (Ruiz-
Eugenio et al.,, 2021); moreover, it is easily replicable in all con-
texts (Roca-Campos et al., 2021). Indeed, the headmaster of a
school explained that this is the best way they have found to fully
understand the educational and personal changes needed, and
also the most effective action to help new teachers and profes-
sionals in the successful educational actions they carry out as a
school project (Garcia-Carrion et al., 2020).

Involving the whole community for violence prevention can be
done by organising open dialogic gatherings or other training, or
by starting a mixed committee with families, volunteers, staff, and
youth (Rodriguez-Oramas et al., 2021; Flecha, 2015; Flecha and
Soler, 2013). A Gay-Straight Alliance can also be launched in any
context, with great results in involving straight allies and creating
safe spaces for conversation and learning (McCormick et al,
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2015; Killelea McEntarfer, 2011). As has been evidenced by the
diversity of participants and by research, acting to end harass-
ment towards LGBTI+ youth is a common fight of everyone who
is against violence, women, men, and other LGBTI+ people.
Creating solidarity networks to fight isolating violence was
highlighted by trainees and by research (Melgar et al., 2021b).

The research gap that this study contributes to cover, as
identified in the literature review, is the existence of training
materials that combine an evidence-based approach of bystander
intervention, from a preventive and resolution perspective, with a
specific focus on violence against LGBTI4 youth, which involves
all educational agents; designed in co-creation and taught in a
dialogic learning context. Beyond the initial research goals, it is
worth mentioning that the project network of educators has
continued meeting for dialogic training sessions every 3 months a
year after the end of the project lifespan: this has been a great
contribution from this research, a group of people learning from
scientific evidence in Europe which did not previously exist. Both
the network and the positive impact of the training can contribute
to an increase in training initiatives and research in diverse
contexts which can provide a multiplying impact in the lives of
LGBTI+ youth.

Conclusions

Diverse literature has shown that educators lack scientific training
that connects LGBTI+ issues and bystander intervention to
create safer spaces (McShane and Farren, 2023). The current
study has shown similar results to other research on bystander
intervention training (Kuntz and Searle, 2022). Evidence-based
training towards educators can contribute to overcoming pre-
judices and hoaxes which, in the end, foster the implementation
of evidence-informed approaches. Learning about Successful
Educational Actions with a bystander intervention approach has a
strong potential impact on the reduction and prevention of vio-
lence towards LGBTI+ youth, as many educational centres are
already evidencing (Flecha et al., 2023; Flecha, 2015).

With the evidence available, some policies are proposed. For-
mal and non-formal educational institutions can benefit from
implementing training based on bystander intervention, dialogic
gatherings with books and articles about LGBTI+ realities and
successful actions; as well as implementing the zero-violence
brave club and gay-straight alliances. These measures should
involve primarily students and educators, but all agents of the
community. These dialogic spaces will help give visibility to
realities that LGBTI+ students face, while also reinforcing
upstander attitudes. All actions carried out ought to have the final
aim of creating safe and free spaces for everyone, where violence
is not tolerated and solidarity is fostered and reinforced.

The research process and results have strengthened the
important role of the Advisory Committee in designing the
modules, the training and the instruments for data collection.
Moreover, the communicative methodology that guides the
interviews explicitly allows participants to benefit from the evi-
dence available regarding the topic: the researcher would include
in the dialogue such evidence. All these actions are part of a
community science approach which is key to improving training
processes and results.

Lastly, some limitations can be drawn from this study. First,
regarding the intervention, the content was too condensed given
the 10-h time frame agreed, where more time could have allowed
for a deeper explanation and, most of all, longer dialogues around
the contents of the training. Second, with regards to the instru-
ments, the questionnaire could have included more hoaxes and
evidenced statements to have more proof of the overcoming of
non-scientific approaches by trainees. Questionnaires could have
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included individual identification to allow same-person compar-
ison between pre- and post-questionnaires’ answers. Further-
more, long-term assessment of the impacts would help check if
there is actual transference to educational actions. Future studies
can combine both elements to provide evidence of sustainable
transference and, ultimately, impact on upstander behaviour
increase and violence reduction.

Data availability

The data supporting the results and analyses presented in the
current study are not publicly available due to the fact that they
contain personal information. However, they will be made
available from the corresponding author on reasonable request.
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